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Abstract :-

Although the term curiosity is very
familiar but it is very difficult to define it
precisely and explain its nature and
characteristics accurately. Maw & Maw
(1964) isredly very correct when he saysthat
‘Nowhere in the literature is there a precise
statement asto the nature of curiosity Bindra
(1959) has also remarked that attempts to
discuss the nature of curiosity have taken
recourse to hypothetical constructs that
provide “redundant” descriptions, not
systematic explanation. However, Fowler
(1965) has attempted to define curiosity in
terms of behaviour “that has the sole function
of altering the stimuli that imping on the
organism. But he has al so pointed out that this
concept is unsatisfactory because altering the
organisms’ stimutus field seems characteristic
of al behaviour. He has made it obvious that
exploratory behaviour is the overt
manifestation curiosity. | of Fowler hasfurther
referred to Berlyine who happens to be the
chief theorist inthe field of curiosity Berlyne
(1 963) incourse of explaining the concept of
curiosity makes a distinction between
exploratory and non-exploratory behaviours.
According to him the non exploratory and non-
exploratory behaviours are accompanied by
biologically important effects on tissues other
than the sense organs and the nervous system.
Thus curiosity and the resulting exploratory
behaviour may refer to agreat variety of events
that possess little in common other than “our
failure to recognise a specific biological
function that can be associated with them”.
Curiosity enough curiosity has been defined
not interms | conditions under which it takes
place, rather intermsof theabsence of certain

conditions.
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Berlyne has drawn a distinction between the two kinds of exploration, intrinsic and
extrinsic. This distinction has helped in clarifying the concept of curiosity.
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Those aspects of behaviour which have clearly definable consequences are classed as
extrinsic, for example food seeking and goal reaching. Thetermintrinsic exploration refersto
those behaviours which are unrelated to any goal attainment for reinforcement activity. Such
types of behaviour occur “for their own sake”. He has also distinguished between epistemic
curiosity than perceptual curiosity. Keeping in view the various researchesin connection with

curiosity, it has been very often found to be related to exploration”, “manipulation”, “activity”,
“interest” and “attention”.

There are two theoretical positions motivational origin of curiosity or exploratory
behaviour. Fowler (1965) has outlined these two positions. One view holds that mild and novel
externa formsof stimulation motivate the organismto explorethem. Naturally, organism becomes
curious about the nove stimuli therefore respondsto them. Thenovel stimulusnot direct but al so
activates behaviour. Montgomery (1953) presumed that novel stimulus would evoke “exploratory
drive” inan organism. Harlow (1953) also referred to a manipulation drive” and visual exploration
drivethat would motivate the organism to manipul ate or explore. Berlyne (J950) haspreferred to
speak of an exploratory drive”. He has considered curiosity as a “drive state induced by the experienced
novelty or uncertainty. or moregeneraly, by lack of sufficiently information inagiven environmenta
gtuation.

The other view has been derived from the assumption that familiar and unchanging
stimuli of the organism’s present environment motivate exploration or the response to change.
Out of thesetwo main views grew others considered both views as essential to amore compl ete
understanding. Thus the views that have taken into consideration, the fact that both rises and
fallsin the level of curiosity depend on the state of the organism and the conditions of the
external environment have been favoured. Various studies of curiosity have provided scripture
evidence of curiosity especially in young children. The most important stud in thisregard isby
Maw and Maw (1964). Theseresearchershaveexplored alarge number of techniquesfor measuring
curiosity. Consequently, other researchers havein amajor way adopted then methodsaswell as
definition of curiosity. Accordingto Maw and Maw curiosity ismanifested by an el ementary school
childwhenhe:

(i) reactspogtivelyinnew, strange, incongruousor mysteriouseementsin hisenvironment by
moving toward, or by manipulating them”

(i)  exhibitsaneed or adesireto know moreabout himself and or hisenvironment
(i) Scanshissurroundings seeking new experience.

(iv) perdgstsinexaminingand explorating stimuli in order to know moreabout them. Penney
and Mc Cann (1964). Mtnuchin (1968) and King (1968) have used these criteriawith
only dight modifications. A few other writershave presented their viewso- what condtitutes
curiosity. Beswick (1965) has define curiosity enterms of “openness to unusual experience,
the desire to understand novel experience and to incorporate it into one’s map of the
world.
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Livson (1967) has said: “curiosity is a tendency, or motive to acquire or transform information
under circumstances that offer no immediate adaptive value for such activity”. Curiosity has been
amost always defined as a personality trait or motive that has generality overtime, task and
crcumstances. Besdesthegenerd curiogty, specific curiosity hasbeen d so admitted, whilecongdering
anxiety, strong evidences have been found for long term genera anxiety and anxiety states (specific
totask or situation). The samemay betruefor curiosity, but thereis lack of experimental evidence
inthisregard. Themeasuresavailablefor assessing curiosity usualy assumegenera curiosity vaid

across many tasksand conditions.

Educational | mplications of curiosity :-

It can be said that exploration or curiosity isconceived not asamerely desirable attribute,
rather asaneed for normal functioning of the organism. Over and above normal physiological
needs, the exercise of the cognitive capacities through curiosity is necessary to healthy
development. On the other hand, deprivation may lead to stunted psychological growth. The
research findings have supported the view that curiosity is positively related to 1Q and creativity
and inversely related to anxiety. Co-relational studiesreveal the extent of relationships but say
nothing about cause and effect. But it can be suggested that the same conditions.

That favour curiosity would favor intellectual and creative performance. Arnstine (|
966} indicated that a class-room alowing freedom to their students to explore the world
around them and shows a tolerant view towards deviations from the norm tends to encourage
curiosity and at the same time intellectual and creative performances. On the contrary, a
classroom atmosphere where examinations are emphasi zed, rigid and conformist behaviour is
required and too much emphasisis laid on high marks would be likely to promote anxiety.
This type of pressure-creating situation proves detrimental to the arousal of curiosity. When
the activity is goal-directed, curiosity is not elicited. Curiosity can be aroused only in free
atmosphere in the school when no specific result has necessarily to be produced. For this
reason, the maximum development of curiosity is likely to occur in the pre-school and
elementary school years. During the early years, one gets the opportunity: to exploretheworld
around him . 10 an atmosphere from pressures for formal academic success and achievement
in accordance with standardized tests and courses of study.

Of course, pre-school and elementary school provide the most opportune time for the
arousal of curiosity. Thereis aso awell established psychological view that the attitudes and
values developed early in life have a profound effect on subsequent development. Curiosity
developed early inlifeislikely to be maintained throughout life. Thisview isvery familiar to
the psychoanalysts. Piaget and Montessori in their theoretical positions also assume curiosity
as a primary motivational force for the development of the child understanding about the
world.

Research evidences have clearly indicated that an intermediate degree of stimulation
was most likely to arouse curiosity. Amstine (1966) has discussed this central concept in
terms of satisfaction of expectation as is obvious from his remarks; “when a situation is either
too familiar or too remote, curiosity isinhibited and attention waves. We may feel discomfort,
boredom, rest lessness, or aversion, and the situation is made worse if we cannot escape it”.

Fromwhat has been discussed above, it isclear that the fundamental problem for educatorsis
to determinetheintermediate degree of curiosity inany given situation of that they may regulate or
modify method, and materialsto be presented to their students. Thisdetermination, however, isnot
so easy in practice. Generally, the term “appropriate” has been labeled for that intermediate degree.

January to March 2020 WWW.SHODHSAMAGAM.COM 493
IMPACT FACTOR
A DOUBLE-BLIND, PEER-REVIEWED QUARTERLY MULTI DISCIPLINARY SIIF (2019): 553

AND MULTILINGUAL RESEARCH JOURNAL



BirendraKumar Chaurasia,
Page No. 491 - 498
Thisappropriatelevel cannot be known before hand, rather it has got to be discovered through a
processsimilar totria and error or ingtitution.

Aim of the Study :-

The study of the curiosity of the adolescentsstudents is significant in view of the fact
that adolescents Play vital role in shaping the national. Hence the curious potential of the
adolescents has to be used properly in building of the nation and creation of the culture suiting
to the problem the present investigation aimed at studying the relationship between curiosity
of adolescents and asa psychological factor parent child relationship and types of schoolsas
background variables.

In the light of the survey of the previous investigation of the following hypotheses are
formulated and tested :

1.  Curiosity would be positively related to the six dimensions of PCRQ (Both Father-
Form and Mother-Form). More specifically this hypothesis may be started as follows:

a. Curiosity would be positively related would be positively related to parental love
(Both Fatherly and Motherly Love):

b. Curiosity would be positively related would be positively related to parental
dominance as a psychological factor (Both Fatherly and Motherly dominance);

c. Curiosity would be positively related to parental Rejection as apsychological factor
Both Fatherly andand Motherly Rejection);

d. Curiosity would be positively related to parental protection as apsychological factor
(Both Fatherly and Motherly protection);

e. Curiosity would be positively related to parental punishment asapsychological factor
(Both Fatherly and Motherly punishment);

f. Curiosity would be positively related to parental discipline as apsychological factor
(Both Fatherly and Motherly discipline);

2. Curiosity would be positively related to parental discipline as a psychological factor
(Both Fatherly and Motherly discipline);

a) The high curious adolescents would score significantly higher on parental love as
psychological factor than the low curious adolescents. (Both Fatherly and Motherly
Love);

b) The high curious adolescentswould score significantly higher on parental dominance
as a psychologica factor than the low curious adolescents. (Both Fatherly and
Motherly dominance);

¢) Thehigh curious adolescents would score significantly higher on parental Rejection
aspsychological factor than thelow curious adol escents. (Both Fatherly and Motherly
Rejection)

d) Thehigh curiousadolescentswould Score significantly higher on parenta Protection

aspsychological factor than thelow curious adol escents, (Both Fatherly and Motherly
Protection);

€) Thehigh curiousadolescentswould Score significantly higher on parental punishment
asaPsychological factor than thelow curious adolescents (Both Fatherly Punishment);
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f)  Thehigh curiousadol escents curiouswoul d scoresignificantly higher on parentd discipline
asapsychological factor than thelow curiousadolescents. (Both Fatherly discipline);

3. Thetypesof schools(Tradition, Convent and Public School sinthe present study) would have
differentid effect on curiosity of adolescents.

a. The convent school adolescents Would score significantly higher on curiosity than
the traditional school adolescents;

b. The convent school adolescentsconvent would score significantly higher on curiosity
than the public school adolescents;

c. The convent school convent adolescents would score significantly higher than the
traditional school adolescents;

The urban adolescents would score significantly higher on curiosity than the rurd
adolescents.

Samples:-

The study was conducted traditional (Government School and Convent School)
adolescents of District.

The total sample consisted of high school adolescents of the age group 12 to 16 years.
But all they were not included in the final analysis. The final analysis was done on students
only. whose complete records were available. The sample was fairly representative of the
socio- economic range of town. The sampling method used on this study was closure to the
incidental sampling because whomsoever was present in the class was included in the sample
baring a few who expressed their inability to take the tests.

Tests Used :-

The following tests were used :
1. Curiosity Questionnaire -Developed by 1.K. Roy.
2. Parent-child relations Questionnaire for Psychological factors -Developed by Ojha

After instructions to the subjects the curiosity & Parent child relation Questionnaire
were administered on them. An attempt was al so made to control such as extraneous variables
which were supposed to influence the curiosity scores and the parent child relation scores of
subjects. Then the scoring was completed and co- relational analysis was done to determine
the relationship between curiosity and parent child relationship and significance of al co-
relations was tested. To be doubly sure about this relationship group the extreme comparisons
were also made taking high and low achievers. For this purpose ‘t’ ratios were calculated and
significance of difference was tested.

conclusion/Results :-

Now the findings are given below :

The co-relation coefficients cal cul ated were between curiosity and different dimensions
of PCRQ and were al found significant beyond .01 level of confidence. Out of these six
dimension, the four dimensions, viz. Dominance, protecting Rejecting ad punishing were
found to be negatively related to curiosity, whereas the remaining two dimensions, viz. loving
and Discipline havepositiverel ationshi p with curiosity. Now thefindingswith regard to curiosity and
different dimensionsof PCRQ aregiven separately.
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1. Theco-relation coefficient between curiosity and parental lovewashighly significant in
both F-F and M-F. Thushypothesis, curiosity would be positively related to parental love
was confirmed. Theresult also reved ed that the mother wasfound to have moreloving
attitudethan thefather.

2. Curiosity wasfoundtobepostivey related to parenta discipline. Thecorreation coefficient
reved ed that the mother wasfound to have moreloving attitude than thefather. Curiosity
found wasto be positively related to parentd discipline. Thecorrdation coefficient between
curiosity and parental disciplinewas significant beyond .01 leve of confidence. Thusthe
hypothes's, curiosity would be positively rel ated to parenta disciplinewas confirmed.

3. Curiosity was found be negatively related to to parental dominance. The correlation
coefficient between curiosity scores and parental dominance was significance beyond
.01 level of confidence. The mother was found to be less dominating than the father.
Thus the hypothesis, curiosity would be negatively related to parental dominance
was confirmed.

4. Like parental dominance, parental rejection was negatively related to curiosity. It
was also found in this study that the father was more rejecting than the mother. The
relationship between curiosity and highly significant. The was parental regjection
hypothesis, curiosity would be negatively related to rejection was confirmed.

5. Parental protection wasalso negatively related to curiosity. The correlation coefficient
between curiosity and parental protection scores was significant beyond 01 level of
confidence. Here also, it was found that the mother had more protecting disposition
than the father. The hypothesis framed in this regard was confirmed.

6. The negative relationship was found between curiosity and parental punishment.
The correlation coefficient between curiosity scores and parental punishment scores
was significant beyond .01 level of confidence In both (Father-Form and Mother-
Form). It wasa so found that the mother was|ess punishing than thefather. Hypothesis
framed in this regard was confirmed.

The significant difference was found between the high curious and the low curious
adolescents with regard. the six dimensions of both M-Form and F-Form of PCRQ. The
difference between the mean scores of the high and low curious adol escents with regard to all
six dimensions of PERO was found to be significant beyond .01 level of confidence.

To be more specific, the resultsin this regard may be stated as follows :

The high curious adolescents scored significantly 1. higher on loving and discipline
than thelow curious adol escents. The parental |ove and disciplinewere found to be conducive
to curiosity. The results also- reveaed that the mother had more loving attitude was than the
father whereas the father was more discipline reinforcing than the mother. The hypothesis
framed in this regard was confirmed.

The high curious adolescents scored significantly lower on dominating rejecting
protecting and low curious adolescents. The parental dominance, regjection, protection and
punishment were not found to be conducive to curiosity in adolescents, rather they produced
hindrance. The results also revealed that the mother more protecting whereas the father was
morewas dominating rejecting and punishing. The hypothesi sframed in thisregard was confirmed.
Thehighly significant difference wasfound between curiosity and thetypesof schools(Traditiond,
Public and Convent Schoolsin the Present study).
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Morespecificaly, it can be stated asfollows:

» The convent school adolescents scored significantly higher on curiosity than thetraditional
school adolescents.

» The convent school adol escents scored significantly higher curiosity than onthe public
school adolescents.

» Thepublic school adolescents scored significantly higher on curiosity than thetraditional
school adolescents.

» Thehighly significant differencewasfound between curiosity and different background
variablesviz. therural background and the urban background. The urban adolescents
scored significantly higher on curiosity thantherural adol escents.

Inbrief, themain findings of thisstudy wereasFollows :-

1. Curiosity wasfoundto bepositively rel ated to parental |ove and discipline dimens ons of
parent child relationship.

Thisfinding wasfurther confirmed with the use of extreme-group comparison technique. High
curiousgroup wassi gnificantly higher on parenta love and discipline dimensionsof parent child
relationship ascompared to thelow curious group.

2. Theimpact of thetypesof school (i.e. convent school, public school and traditiona school)
wasa S0 studied and it wasfound that convent school studentsweresignificantly higher on
curiosity ascompared to public school studentsand traditional school students.

3. TheUrban adolescentswerefound to be more curiousthan therural adolescents.
Implications and Suggestions :-

Every research haslimitations. Thisappliesasoin caseof thisresearch. Thisresearchwill be
helpful in child care of students. Ascuriogity isrel ated to achievement, proper care of studentswill be
hel pful for the devel opment of nation. The research hasbeen conducted on small sample. Henceitis
suggested, thisresearch should be conducted on larger samples of other places of our country. This
research has been conducted on male sampleonly henceit isal so suggested that similar research
should be conducted on femal e sampletoo.
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